Joint ISMLA/ALL London Online Survey into 'AS' MFL results, Summer 2009

1. The survey ran between mid-October and 15 November 2009. 48 schools responded. Schools from both the ISMLA membership and elsewhere were represented, straddling the independent and maintained sectors. 

2. The anonymity of individual contributors' comments was assured, although details of names and schools are available to the organisers of the survey. 

3. It is a matter of ISMLA policy that schools who have complaints to raise to ISMLA about public examination assessment should always go through official re-mark and appeal channels as well.

4. Comments in relation to AQA exams referred to

(a) the marking of the writing element
One school spoke of French: ' I think that AQA used the essay question as a very crude tool to achieve discrimination within the test. As a result, excellent performance in listening comprehension and reading comprehension was in effect negated and ignored. 'Another added, again re French: 'The writing section seemed to be the sole means of differentiation - inconsistencies with what merited credit - yes for one, no for another - no credit for developing a point at greater depth'
(b) assessment of the oral element
One school commented, in regard to French and Spanish: '7 out of our 21 asked for a remark for the oral, and all went up, most by 4-8 UMS. We subsequently heard that they are going to put all our candidates up 3 raw marks in this paper! We have also had difficulty getting the candidates' oral exam recordings back from the board - and don't understand why they should refuse to do this when Edexcel always returned them as a matter of course [NB, comments refer to French and Spanish]. 
Another said: 'Overall results look OK [NB, re Spanish], but the rank order, especially in the speaking exam is odd. How do we teach our better candidates to get the marks our weaker candidates get? This is the new AS AQA. We had similar experience in French.' 
A third school said: The speaking results were worse than they should have been in two cases in particular. One of our weaker candidates was marked more highly than two better candidates despite the fact that they generally and in the exam performed better than he. The teacher examiner was experienced and received perfect feedback on the conduct of the exam, so this was not an issue of misunderstanding the requirements.' 
A fourth said: 'Often seems to me that we are not testing ability to speak and write French, we are trying to solve the puzzle of where marks are being awarded, and sticking meticulously to timings. Being aware of the need not to allow 'pre learned monologues' I tried to intervene if the candidate had been talking for too long on one answer(maybe 30 seconds as I saw it ) On the feedback I ,was told that I had interrupted unnecessarily!!'
(c) grade boundaries and the effect on student morale
One school said: 'Exams set fine - grade boundaries ridiculously punitive 92/110 for A on French paper 1. Weaker candidates who started from B basis at GCSE got Us. Would have been on C/D boundary last year. Has had dramatic influence on U6 uptake.
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